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Women Empowerment Through Education
pr. Kiran Kumar K S'

Introduction The universal right to elementary education for growth and devel(?pment of nation has been wel|
conceived all over the world. Providing free and compulsory education to all children of age group 6-14 yrs is
a Constitutional mandate. However, more than six million children in our country are not attending the primary
school and nearly two third of these children are girls. The share of girl’s enrolme'nt. is r.nuch lower than that of
boys” at elementary level (46.42 per cent). Since independence, though girls participation has increased many
folds at elementary level (from 22.1 percent in 1950-51 to 46.42 per cent in 2004-05) but n.ot much significant
impact in girls share has been noticed in total enrolment over five years (from 42.3 per cent in 2000-01 to 46.42
per cent in 2004-05). Without education it is a difficult task on the part of women to exercise their rights and
meet their aspirations. Hence, there is the need to empower women in the society for the social development
and reconstruction. Mahatma Gandhi has rightly advocated for the “women empowerment” and said that “of all
the evils for which man has made himself responsible, none is so degrading, so shocking or so brutal as his
_ abuse of the better half of humanity to me, the female sex, not the weaker sex. It is nobler of the two, for it is
emtoday the embodiment of sacrifice, silent suffering, humility, faith and knowledge.” Therefore, he was in
favour of educating women and giving them all freedom which men enjoy. The Constitution of India not only
grants equality to women, but also empowers the state to adopt measures of positive discrimination in favour
of women. Empowerment of women has been recognized as the central issue in determining the status of girls
children in family and society aswell - - - - : P S e . -
Empowerment —Conceptual Framework The empowerment of women in India has been obstructed for
centuries owing to various reasons amongst which the initial blow was in the form of depriving women from
basic educational facilities. Beginning with the Rig Vedic period (Singh, 2004) Indian women were denied
political powers. The origins of the concept of empowerment go back to the civil rights movement in the USA
in the 1960. It has since then been interpreted differently and filled with new meanings and is today used in such
different sectors as business, social work, development discourse and by advocates of very different political
agendas. The different definitions of empowerment range between defining it as a largely individual process of
taking control of and responsibility for one’s life and situation, and defining it a s a political process of granting
human rights and social justice to disadvantaged groups of people. The commitment was operationalised and
formulated into a clear action plan at the Fourth World Conference on Women in Beijing 1995 where Governments
committed themselves to the “empowerment and advancement of women, including the right to freedom of
thought, conscience, religion and belief, thus contributing to the moral, ethical, spiritual and intellectual needs
of women and men, individually or in community with others and thereby guaranteeing them the possibility of
realizing their full potential in society and shaping their lives in accordance with their own aspirations.™

Different Levels of Empowerment We have to relate empowerment at three levels: empowerment on the
individual, group, and societal/ community- level and the interaction between these.The individual level deals
with individual women’s abilities to take control over their lives, their perceptions about their own value and
abilities, their abilities to identify a goal and work towards this goal. The group level deals with the collective
action and sense of agency that woman experience together, in a group. The societal level deals with the
permissiveness of the political and social climate, the societal norms and the public discourse on what is possible
and impossible for women to do, how women should behave etc. Women who are empowered on an individual
level will most likely go on and affect the other levels. Empowerment on a group level e.g. women organizing
around a particular need is likely to have effect on the individual empowerment of the women in the form of
increased self esteem and sense of agency.

Historifal Background of Women Empowerment in India In early Vedic period Women enjoyed equal
status with men. Rigved & upnishads mention several names of women sages and seers notably Gargi & Maitrey.
Hf)we-ver lfner the status of women began to deteriorate approximately from 500 B.C., the situation worsened
wn.th- invasion of Mughals and later on by European invaders. Some reformatory movements by Guru Nanak,
Jainism, Rajaram mohan Rai, Ishwarchandra Vidya Sagar, Pandita Rama Bai and others did give some relief. It
is not that Britishers didn’t do any thing for improving the condition of women. Some laws were enacted such
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n” Abolition of pr'auu,u of Sati”, Widow Remarriage Act 1856 etc, The real change
Consli‘““o" of lndl:]" ‘g??rapte:fs cqt:mlity to women (Article 14). There are other articles too which ensure i
of women € no discrimination by the state [article]5(1)) equality of opportunity (Article16) etc U;Zr:iwg
\ . nist

o0 nicked up momentum in India during | 'y
ctivism pic ; g later 1970's, Later on Many groups and NGO’ . '
?or the Empowerment of women, L 10’s have been working

steps Undertaken in lnflia for Women Empowerment The Constitution Framers were very much
conscious .of the prqblem of women empowerment hence they ensured that the Principle of Gender Equality is
enshrined in Fhe ln(?mn Const'nution in its Preamble, Fundamental duties and Directive Principles. The variou:cx
articles mentioned in the earlier paragraph are meant for ensuring gender equality. Moreover the Constitution
also empowers the states to adopt measures of positive discrimination in favour of women. The real impetus
for this movement was gained when under the Priministership of Mrs, Indira Gandhi, a scheme known as
Indira Mahila Yojana was launched, UNDP also incorporated issues of women upliftment as Primary objective.
various Schemes were later on launched for the empowerment of women such as Rashtriya Mahila Kosh,
Mahila Samridhi Yojana, Self help groups at Panchayat level and many more. The establishment of National
Women's Commission and State Women’s Commissions were important milestones in the direction of Women
Empowerment in India. The National Policy for the Empowerment of women (2001) was an important step
taken by the Government of the time for accelerating the pace of women empowerment. It also visualizes
strengthening partnership with Civil Society, particularly Women’s organizations. States have also taken various

came after indcpcndencc

measures for empowerment of women.

Why is there still a Need for Women Empowerment? Inspite of the various measures taken up by the
government after Independence and even during British rule the Women haven’t been fully empowered. We may
be proud of women in India occupying highest offices of President, Prime Minister, Lok Sabha Speaker, Leader
of the Opposition or women like Ms. Chandra Kochar occupying highest positions in the Corporate Sector but
the fact remains that we still witness dowry deaths, domestic violence and exploitation of women. The female
foeticide is not an uncommon phenomenon. The male female ratio though improved over last few years is still
far from satisfactory. It is 940 women per 1000 men for India in some states it is as much lower as 877. These are
the states where female foeticide is maximum. The female literacy rate is also lower than the male literacy rate.

The Urban elite class women have no doubt been benefitted by the efforts of women empowerment.
Dr. Dashrath Bhuyan in his article titled “Empowerment of Indian Women : A challenge of 21st century”
writes “Women are being brutalized, Commodified, materialized and subjected to inhuman exploitation and
discrimination” Inspite of reservation being granted to women in Panchayat elections after 73rd and 74th
Constitution amendment, in many Panchayats the male Chavinism does not allow them to function independently.

Globalization Globalization has presented new challenges for the realization of the goal of women’s equality,
the gender impact of which has not been systematically evaluated fully. However, from the micro-level studies
that were commissioned by the Department of Women & Child Development, it is evident that there is a need
for re-framing policies for access to employment and quality of employment. Benefits of the growing global
economy have been unevenly distributed leading to wider economic disparities, the feminization of poverty,
increased gender inequality through often deteriorating working conditions and unsafe working environment
especially in the informal economy and rural areas. Strategies will be designed to enhance the capacity of women
and empower them to meet the negative social and economic impacts, which may flow from the globalization

process.

Social Empowerment of Women Programmes for checking the spread of sexually transmitted diseases
like HIV / AIDS and infections / communicable diseases like T.B. need to be launched. Women face high risk
of malnutrition hence focussed attention would have to be given to meet the nutritional needs of women at all
stages of their life cycle. The problem in the country is serious about the women belonging. to disadva‘mtaged
groups. They are the most exploited lot. The Social activist should keep a vigile on 'th.e atrocities committed on
Women belonging to weaker sections and help them to fight the legal battle for obtaining justice. Schemes netfd
to be introduced for helping women who are victims of marital violence, who are deserted and those engage.d';n
SeX professions. Awareness programmes need to be organised for creating awareness among women especially

belonging to weaker sections about their rights.

Government has to be vigilant for ensuring that there is no discrimination against the girl child and her
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CONSTITUTIONAL PROVISION FOR INCLUSIVE EDUCATION IN INDIA

Abstract
The global Education for All movement, led by
UNESCO, aims to meet the learning needs of all children,
youth and adults by 2015. UNESCO promotes the ultimate
goal of inclusive education which it views as a means to
ensuring a quality education for all and to achieving wider
social inclusion goals. 10% of the world’s population lives
with a disability, and 80% of these people with disabilities
live in developing countries. The services available for people
with disabilities differ widely between developed and
developing countries. One of these services is education.
Education is the right of every child because it equips him to
meet the challenges of life. The children with disabilities
(CWD) need this all the more, to supplement their differential
talents so that they can prepare themselves for a happy
productive and useful life. Efforts to educate children with
disabilities began soon after independence in India. The
Government of India has created numerous policies around
special education since the country’s independence in 1947.
Although the Government of India has attempted to create
policies that are inclusive for people with disabilities, their
implementation efforts have not resulted in an inclusive system
of education, nor have they reached their goal of “education
for all” across the country. The Government of India needs to
bridge the gaps in their education system to build a strong
system of inclusive education in India. On this context an
attempt has been made to explain the policies and legislations
for educating the children with disabilities in India after post-
constitution era.
Introduction
India is the largest democracy in the world. According
to Census 2011, there are 1.2 billion people in the country, out
of which, about 833 million people live in rural areas. Census
2011 data on disability has not been announced yet. United
Nations observes that 10% of the population has disability
and there are about 120 million people with disabilities in India.
Inclusive education (IE) is a new approach towards educating
the children with disability and learning difficulties with that of
normal ones within the same roof. It seeks to address the
learning needs of all children with a specific focus on those
who are vulnerable to marginalization and exclusion. It implies
all learners — with or without disabilities being able to learn
together through access to common pre-school provisions,
schools and community educational setting with an appropriate
network of support services. This is possible only in flexible

*pr.Kiran Kumar K.S., **Dr.§ g, Pagjj

education system that z.lssimilates the needs of diverge range
of learners and adapts itself to meet these needs.

Inclusive educatioq “is a process of strengtheni,
the capacity of the education §ystem to reach out ¢, all
learners”. “It involves restructuring the culture, policieg and
practices in schools so t!lat they can respond to- the diversi[y
of students in their locality”. For a school to be inclusive, g,
attitudes of everyone in the school, inglyding administrators,
teachers, and other students, are positive towards studeng
with disabilities. Inclusive education means that all childrep,
regardless of their ability level, are ir.lcluded in a mainstreap,
classroom, or in the most appropriate or least restrictjye
environment, that students of all ability levels are taught 4
equals, and that teachers must adjust their curriculum ang
teaching methodologies so that all students benefit.
Policy Concerning to Inclusive Education in India
In this section the main national level policy frameworks anqd
legislations are explained that are relevant to education and
to children with disabilities.

As per the Constitution of India (Article 21A), "the
State shall provide free and compulsory education to all
children of the age of six to fourteen years in such manner as
the State may, by law, determine.”
. Constitutional Safeguards : The Constitution of
India (26 November, 1949) clearly states in the Preamble that
everyone has the right to equality of status and opportunity.
It ensures for all its citizens equality before the law,
nondiscrimination and the right to life and liberty (Article 14,
15, 19 and 21 respectively of the Constitution). These Articles
do not specifically refer to persons with disabilities but are
general in nature. The article 41 of the Directive Principles of
the Indian Constitution supports the right to work, to
education and to public assistance in certain cases including
disablement. Further, article 45 commits to the provision of
free and compulsory education for all children up to the age
of 14 years. Based on this, the Constitution (86th Amendment)
Act 2002, has been enacted by the parliament making
education a fundamental right of all children in the age group
of 6-14 years.

: Kothari Commission (1964-66): The Kothari
Corr.m.nssion officially first addressed issues of access and
Partlclpfition by all. It stressed a common school system open
to all children irrespective of caste, creed, community, religion,
economic condition and social status. In 1968, the National
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ICT FOR INCLUSIVE CLASSROOM

Abstract

Inclusive Education proposes all students are
provided with equitable access to education within the
context of a mainstream educational system and not in a
segregated setting. This paper looks at the issue of integration
of ICT in inclusive Education. It aims at shedding light on the
potential that Information and Communication Technologies
(ICT) offers to avoid any kind of discrimination between
students at school level. Accessible ICTs have a major role to
play in enabling educational authorities, educators, students
and parents to move towards a more inclusive educational
system. However its role as a communication aid, pedagogical
tool and means of access to previously inaccessible learning
materials is still, in many countries, only just beginning to be
explored. This paper addresses the key issues of the
“accessibility” of ICT as a mainstream educational tool in
order to build up a genuinely inclusive classroom. On the
other hand we as teachers have to develop “new competences”
to use them (ICT’s in inclusive classroom) without any barrier,

free and fully accessible to all students and teachers have the
competences to carefully select ICT tools and make a good
use of them.

Key Words: Inclusion, Accessibility, Mainstream school
education, ICT

Introduction

“Ensuring that children with disabilities enjoy opportunities

for learning in an inclusive environment requires changes in
attitude, backed by investment in teacher training and
learning equipment”. Education for All Global Monitoring
Report 2010.

All students, irrespective of their sex, race, colour,
ethnic or social origin, genetic features, language, religion or
belief, political or any other opinion, membership of a national
minority, birth, disability... have the right to have equal
opportunity in education and to be considered as being an
integral part of the learning community. Inclusion or integration

is an important part of equal opportunity in education. However

inclusive education is not a synonym for special needs
education or integration techniques but an “an on-going
process in an ever-evolving education system, focusing on
those currently excluded from accessing education, as well as
those who are in school but not learning. Demands for inclusive

* Dr. Dinesh M.K ** Dr. Kiran KumarkK g

education have increased and fostered major changes to
schooling and education. Students with disabilities are
educated alongside their peers within the local community
therefore mainstream schools are required to adapt 1o
accommodate a diverse group of students with a variety of
needs. Approaches to the inclusion of children and young
people into mainstream classrooms, and the identification and
recognition of special educational needs, is an integral part of
daily school work. The well being and actualisation of
developmental and learning potential within a diverse student
population is challenging the organisation of learning settings.

“Inclusive education - according to UNESCO - means
that the school can provide a good education to all pupils
irrespective of their varying abilities. All children will be treated
with respect and ensured equal opportunities to learn together.
Inclusive education is an on-going process. Teachers must
work actively and deliberately to reach its goals”.

Inclusion should, then, be regarded as a long-lasting
process which requires time, effort, competence and strong
assurance by all those involved in students’ education, first
and foremost, by teachers. It is my argument that educational
technology and ICT play an important role in creating an
effective and adaptable learning environment, especially when
teaching pupils with special educational needs and inclusive
classrooms and the key role of teachers in giving birth to and
maintaining a truly inclusive classroom is unquestionable, but
such an important mission also requires that suitable, effective
and barrier-free educational means should be employed. From
this perspective, ICT materials promising; there are grounds
for maintaining that they help most students overcome barriers
to learning, thus increasing their school achievement, together
with their autonomy, willingness and self esteem.

Indeed, educational research provides strong
evidence that: “ICT is both a medium and a powerful tool in
supporting inclusive practice. It provides wide-ranging support
for communication, assisting many learners to engage with
learning, including those who are hard to reach, and helps to
break down some of the barriers that lead to under-achievement
and educational exclusion” (Williams et al., 2006).

ICT Tools for Inclusive Classroom

Many educational researches have already provided
strong evidence that ICT based tools are “both a medium and
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DIFFICULTIES FACED BY THE KANNADA MEDIUM STUDENTS IN LEARNING ENGLISH

Intreduction:

Man is an intelligent animal in the animal kingdom.
He is different from other animals due to his ability of thinking
and speaking. To communicate a person with the other media
is very important. So human beings developed a new technique
that is-a language, to transfer one’s ideas, feelings etc. to
others. Itis clear that a language plays an important role in a
person’s life in the society.

However, there are so many languages and are
developed because of the geographical, cultural, societal etc.,
conditions of the different parts of the world. Thus naturally
each language has different from other. Then a question arises
that how people from different parts of the world should
communicate each other. There must be a common language
that should act as a mediator between the people of different
languages or parts of the world. The broad glance, keeping
this in mind, there emerge one language of that nature that is
English language.

English has its unique importance in our country. We
have different states with different regional languages. People
living in those states use their own languages for conversation
and discussion. But English has served and is serving as a
link Language outside the country. English also the language
of trade and industry. _

English is the key to the storehouse of knowledge.
There is hardly anything important in the world that has not
been translated into English. Rightly it has been said.
Whatever the future of English may be in India, one thing is

certain, In India, as in other countries English will maintain =

quite probably increase — its immense usefulness as a library
language.
Aims and Objectives of Teaching English.

Aims are of unique importance in every walk of life,

without fixing up aims, the work that we take up remains dull

and cheerless. Aim in fact makes the process lively and they
also provide satisfaction at the end. In language learning,
aims are quite important. But we find in these days the teachers
and students do not try to understand the real aims of foreign
language study. Everybody is after the examination; they
feel that the passing the examination is the actual aim of the
learning any language. This is wrong notion and this approach
is misleading. The actual aims should be well considered and
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cared for, only then something useful and satisfying cap be

achieved. :
The following are the four aims of teaching English:

1) To enable the students to understand English whep,

spoken.
2) To enable the students to understand English whey,

written.
3) To enable the students to speak correct English,
4) To enable the students to write correct English,

These aims corresponding to the four language skijjs
or abilities in listening, speaking, reading and writing, Listening
and reading are passive or respective skills, whereas speaking
and writing are active or productive skills.

Each of the language skills has its own importance,
no skill can be ignored. Some people say that English is to be
taught in India, as a ‘Library language’ is not paying much
attention to the skill of speaking. This is however a wrong
notion. The skill of speaking has also to be taught as according
to the modern techniques of teaching a language even if our
ultimate aim is to teach the language for reading purposes.

" The aims of teaching English have been interpreted in terms

of mastery over words and structures. The all-India seminar

- on teaching of English in secondary schools, held at Nagpur

in 1957. The seminar recommended that, within a period of six
years of high school course, the pupils should be enable to
attain a working knowledge of English giving them mastery

- over about 250 basic structures and a vocabulary of 2500

_essential words. . -

‘According to Palmer, the literary aim should not be
followed at the school stage. This stage is for linguistic aims
only. The aim at language is pare the way of literature. If we
aim at literature in the beginning, we shall miss the way to
literature. If we aim at literature in the beginning, we shall
miss the way to language. Thus during the first six years of
learning English we should concentrate upon training in
learning, reading, writing and speaking only. Beside these
aims of teaching English, the teacher should have a definite
and clear-cut aim for each lesson. The specific aims vary from
lesson to lesson. Each lesson as its own objectives to achieve.

- The teacher may be being in his mind regarding these

objectives in teaching a lesson.
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teaching aids, So that objectives can be realized.

8. The three step of evaluation approach objectives,
experiences and changes of behavior should be
related to each other.

9. The tests used in evaluation approach should be
reliable and valid.

10.

An appropriate testing situation should be objectively
centered.

Limitation of Evaluation Approach.

I Evaluation requires training and understanding to use

classroom teaching.

rite the objectives in behavioral

te di It to W
It is difficu behavior of the students.

6.
terms in change of

Conclusion :

The role continuous
i i i rs.
is very important in recentyca

improve learner’s quality not onl' i
but also in their personal and social aspects.

evaluation assesses the performance of the learr:eorfa;
different point of time starting from -the placemen -
student in a course to till completion of .the course.
Evaluation also in decision making regarding various
aspects of learning process promoting F}Te students,
increasing quality, efficiency and accountability.

* Evaluation plays a vital role in improving teaching
and learning in one hand and brining student development

in another hand is school.

and com prehensive evaluatlon
It intends to achieve and

y in the school subjects
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CHALLENGES AND POSSIBLE SOLUTIONS

2. The content analysis and the identification of the
objectives is not objective

3. There is no criteria for determining teaching and
testing points

4. The yearly plan and unit plan are prepared by the
teacher, so it is subjectively prepared.

5. Theteachers do not take interests in using evaluation
approach in classroom teaching. It is used only by
teacher in training programme.

0:0 0:0

Introduction

It is utmost important to make continuous and
comprehensive evaluation as an integral part of teaching
and learning process to promote standard of Education. It
becomes essential for the teachers to adopt a scheme of
continuous evaluation that helps in confirming whether or
not his learners have mastered or not. CCE refers
Continuous & Comprehensive Evaluation, a system of
school based assessment that covers all the aspects of a
student’s development. It was designed to reduce the
student stress related to board exams, and to introduce a
uniform and comprehensive pattern for student evaluation
across the country. It emphasizes on two broad objectives:
(a) Continuity in Evaluation and (b) Assessment of broad
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based learning. Clearly, it attempts to shift emphasis from- -
‘testing’ to ‘holistic learning’ with an aim of creating young
?dults, possessing appropriate skills and desirable qualities
in addition to academic excellence. The term “Continuous”
have the continuity and regularity of assessment durin

the »\.'hole session or the regular assessments, frequen .
of unit testing, analysis of learning gaps, applyin,g co?recti‘\:/y
::sgzﬂzesfretfhsting a]md giving feedback to teachers an:i3

§ Tor their self evaluation etc. ’ i
the other hand attempts to cover btgth(iﬁl:sgﬁlolle;ilizeaﬁg



Continuous and Comprehensive Evaluation

analyzing and interpreting the evidence of students,
progress to take further necessary action for better
learning. The present paper examines the concept of CCE,
its importance, challenging scenario of evaluation practices
in Indian Schools with strategies and plausible solutions
for implementation.

Objectives of CCE

A Encourage development of congnitive skills and de-
emphasize rote learning. ‘

A Make the entire education process a student-centeric
activity.

A Help develop cognitive, psychomotor and
interpersonal skills.

A Make holistic evaluation an integral part of entire
education process.

A Improve student’s accomplishments through regular
diagnostics and remedial instructions.

A Use evaluation to control quality and maintain desired
performance. o

A Take decisions about the learner, learning process
and learning environment by determining social utility,
desirability & effectiveness of the programme

How CCE addresses the Shortcomings of the

Traditional Education System?

1. Focuses only on the end term examination and
evaluates only Scholastic aspects of education

2. Declares results of the students as “pass” or “fail”
on the basis of their marks leading to undesirable
competition among students

Solutions Provided by CCE

A Focuses equally on both scholastic and co-scholastic
areas of development of the students, thus taking
into account the holistic development of the students.

A Evaluates students continuously at regular time
intervals on small portions of content which helps
teachers in employing a variety of remedial measures
of teaching based on learning needs and student
potential.

A Shifts the focus of the education community from
marks to grades thereby reducing pressure, of getting
“good marks”, on students from their parents and
teachers.

A Prevents cut-throat competition among the students

{Reforming School Evalutation System |

How Does CCE Help a Classroom Teacher?

CCE plays an important role in teaching learning
process as it gives direction to both teachers and students
to proceed in a systematic manner. It helps a classroom
teacher in following ways:

A It is helpful to improve student learning through
diagnosis of their performance.

A It strengthens evaluation procedure.

A 1t is helpful to identify learning difficulties in
mastering certain competencies and the intensity of
such of learning difficulties.

A To plan appropriate remedial measures to enable the
students who have learning difficulties in mastering
the competency.

A To encourage students for self-evaluation.

A In selecting of various instructional aids as a
supportive system in mastering the competencies.

Challenges Faced While Implementing CCE

It becomes essential for the teachers to adopt a
scheme of continuous & comprehensive evaluation that
helps in confirming whether or not the learners have
mastered the competencies or not. It is a very well known

~ fact that usually evaluation is done to measure the

knowledge and understanding outcomes. The evaluations
of skills as well as higher mental abilities are neglected to
great extent due to any reasons or factors. we will not
cover all challenges or problems that could be associated
with continuous assessment practice in our school; rather,
we were concentrating to mainly the points of continuous
assessment that could be specially associated with the
teachers as they are the main implementers of the
programmes. The Continuous Comprehensive Evaluation
system introduced in government Schools under the Right
to Education (RTE) Act sometime becomes a pain in the
neck for teachers and even for students.

Under the system, it becomes mandatory for the
teachers to review every student on a weekly basis and
then on a monthly basis. But the students especially in
rural areas do not come to school for days together. Then,
in such a situation, how can we assess the students on a
weekly basis? Simultaneously The RTE doesn’t allow
failing a student till class VIII in many cases, children don’t
have the knowledge as per the classes they are studying
in,” But there is no specific rule or option for the progress
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